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Donald Douglas and Richard Slimbach have stated clearly the relationship between globalization and God’s kingdom as well as the logical outcome of such a commitment to diversity and inclusiveness on our campuses.  No doubt they issue an appropriate challenge and outline a reasonable course for implementation.  What may be lacking is a thorough discussion of the necessity for making such significant, and in some cases radical, changes in the curriculum and character of our respective schools. The purpose of this paper is to clarify the essential nature of a distinctly global Christian education as praxis for liberal arts colleges and universities.

Some may see liberal arts education and a kingdom worldview as distinct, while not mutually exclusive.  In an attempt to be inclusive and “liberal,” in the best sense of the word, college administrators and faculty members may strive toward raising competency of students and faculty in relating to an increasingly global environment, without ever seeing that multi- or lateral-cultural competence should not be separated from the practice of providing a liberal arts education.  Globalization and liberal arts education are connected as constitutive parts of the college by the reality of the kingdom of God.  As Slimbach states, “Today, the fact of globalization means that we can no longer treat these perspectives and competencies as either separate or exotic.  Each of these perspectives, together, must pervade the total campus environment.”

The inner logic of the kingdom that connects the mission of the university with its liberal arts nature may best be expressed through the concept of praxis that differs radically from the mere application of truth or theory.  The word “practice” ordinarily refers to the methods or means by which one applies a skill or theory, separating truth from mission.  While it is true that truth may be understood apart from experience, truth is missional in nature. In other words, truth calls for a corresponding demonstration and the failure to comply (actively or passively) is termed “disobedience.”  Praxis corresponds to the missional nature of truth.  Aristotle refers to this when he distinguishes between poiesis, an act of making something, and telos, that which lies outside the act of making: the telos of something being its final purpose or character.
  Praxis, then, is an act that includes the telos within the action itself.
  Praxis is an action in which the truth is discovered through that action and not merely applied or practiced.  “In praxis one is not only guided in one’s actions by the intention of realizing the telos, or purpose, but one discovers and grasps this telos through the action itself.”
  Applying this understanding of praxis to the discussion at hand, colleges and universities do not implement a strategy of globalization in order to keep step with a changing global environment; they do so because that is the telos reality of a liberal arts institution.  This is not simply one more choice from a long list of collegiate alternatives in a rapidly changing global context.  As long as one sees implementation of global Christian education as optional, one will have missed the essential nature of Christian higher education as shaped by the mission of God’s kingdom.


The history of higher education in the United States, since the founding of Harvard, spans three hundred and fifty years, and, unquestionably, the earliest colleges in America were Christian institutions.  Brubacher and Rudy state, “the Christian tradition was the foundation stone of the whole intellectual structure which was brought to the New World.”
  Christian piety was not separated from intellect and early educational institutions set the pattern for all of society.  Gangel and Benson identify a three-fold distinctiveness of a Christian college from these early institutions.  The first was an emphasis on biblical foundations with the assumption of faith underlying all curriculum.  A second distinction was the integration of all truth, with the presupposition that all truth is God’s truth.  A final distinctive of the Christian college was an attempt to develop a Christian worldview.
  "Cultures pattern perceptions of reality into conceptualizations of what reality can or should be, what is to be regarded as actual, probable, possible, and impossible.  These conceptualizations form what is termed the 'worldview' of the culture."
  Worldview is the system by which cultural members process reality and is also the foundation of values and mores.  According to Kraft, "worldview lies at the very heart of culture, touching, interacting with, and strongly influencing every other aspect of culture."
  Every member of a given society is conditioned to interpret reality in terms agreed upon by members of that culture.  This has particular relevance to the issue of a global Christian education.  Seerfield defines a Christian worldview as “an awareness on the part of the individual that whether he eats or drinks, plays or studies, whatever he does issues from a heart committed to a true and jealous Almighty God revealed in Jesus Christ recognizing God’s sovereign control on him, and indeed, over the entire universe.”
  In other words, connectivity to the world stands at the heart of what it means to think, reason, perceive, relate, and love as a Christian.


Inherent in Christian belief is the discovery of truth, and this leads to a striving for education in order to explore truth.  Unfortunately, what has taken place over time is the separation of Christian faith (piety) from the pursuit of truth (academics).  We now encourage initiatives in the integration of faith and learning when in reality, separating the two is an artificial cleavage.  In other words, effort to integrate faith and learning introduces nothing new but takes us back to the original intention of education.  If God is truth and all truth is of God, truth should always be embraced with spiritual awareness and moral accountability.  In the same vein of indissolubility, inherent in Christian higher education is the impetus toward developing kingdom citizens, and the process of developing such persons should never be a mere experiment, addendum or

 addition of a global element to an already  overcrowded curriculum.  The praxis of global Christian education is not the intersection of the intellect with a Christian worldview but the actual discovery of God’s purposes for the individual in learning to think and live as a kingdom citizen.  
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