The formal study of Economics and Business (E&B) is often perceived as being unique from matters of personal Faith. And Business is often incorrectly presumed to be a thoroughly objective academic discipline, while Faith is contrarily based on subjective, personal views and opinions. It is imperative that all students at a Christian liberal arts college must develop and appreciate an accurate understanding of the relationship between these two areas. 

The essential matters of Faith and the critical matters of the Business academy are often described as two distinct spheres of knowledge. One position views these two spheres as completely unrelated, such that it is in error to study one in conjunction with the other. Contrary positions present various degrees with which these two spheres generally do affect each other. These can range from relatively ad hoc tangential affiliation, to a more continuous and systematic level of association. However, these concepts are conjunctive models, and are often mistaken for the true integration of faith and learning. Holmes (1987) recognized this, that faith and learning generally interact, but are rarely truly integrated. 

The primary goal of our study of Business is to move well beyond a mere interaction of faith and learning, and to arrive instead at the place where one's faith is actually the essential prerequisite for inquiry into the field. This type of true integration is really a third type of model, distinct from the previous conjunctive models. It does not recognize the Business discipline and Faith as two spheres, but rather as commingled elements of knowledge, completely enmeshed, and thus indivisible. So, while some educators may ask, "How does my discipline challenge my faith" or "How does my faith impact my discipline" (each of which exudes conjunction), this third model simply recognizes that a personal faith is required for all disciplinary study. 

The overwhelming majority of the Business academy consists of disciplinary truth that is relative in nature and quite recent (often less than 50 years old) in content. The field of Commerce arose during the peak of British naval trade and dealt mainly with contractual law related to the procurement, purchase, and final delivery of commodities. This gave birth to large institutional banking and the early reliance on the "accounting" of commercial transactions. The industrial revolution opened the door for production economics and then management science. With an increase in the development and sophistication of consumer products, marketing soon became a field of study. Computer monitored market transactions brought about early information sciences and the foundations of modern finance theory. Table 1.0 summarizes approximate key dates in the development of the modern Business academy. 

Table 1.0 

	late 1700s
	Naval Trade

	early 1800s 
	Commodity Market

	mid 1800s 
	Major Industry

	late 1800s 
	Production Science

	circa 1900 
	Mgmt Science

	1920s 
	Banking

	1930-1955 
	Accounting

	late 1950s 
	Corporate Finance

	early 1960s 
	Marketing

	early 1970s 
	Small Business

	mid 1960s 
	Info. Systems

	early 1980s 
	Entrepreneurship


Like all fields of study, the Business academy operates under a generally accepted paradigm, which can be viewed as an umbrella, under which exist all the current thoughts and ideas about the subject matter in the field. Figure 1.0 shows the overhead view of the paradigm umbrella, how the core concepts of the field (C) exist directly under the center of the umbrella's coverage. These fundamental tenets of the discipline are generally accepted by those active in the field to be core, foundational "truth". However, these are surrounded by concentric circles of related (R) topics that are progressively located further and further away from the center of the umbrella. As topics and concepts are sequentially less "generally accepted" in the field, the further they reside from the core. These are ideas and models that present a greater challenge to the predominant way of thinking among the constituency in that field. 
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Figure 1.0

Some very new and relatively untested topics are located way out on the fringe (F) of the umbrella's coverage. Although they may be somewhat under the umbrella, they are just a short step away from being out from under the paradigm. Core topics enjoy the greatest degree of coverage and are considered "safe" areas. Very few individuals would challenge a core concept or model that is widely embraced by those in the field. The ideas and models that are further out from the core of the paradigm umbrella are "risky," and do not enjoy wide acceptance. They only have a small, isolated following. Over time, topics that used to be out near the fringe may make there way in toward the core of the paradigm and gain wider acceptance due to continued research confirmation. Some ideas remain forever out on "the edge" and never gain wider acceptance, and others have virtually no following, and simply fade away never to be heard from again. 

Kuhn (1962) recognized that there are sometimes occasions when a new idea moves completely out from under the umbrella and challenges the very existence of the "accepted school of thought". Often, these new ways of thinking can, and do, make a clean break from the existing paradigm's core and give birth to a new paradigm that is considered radical in design and revolutionary in content, rendering the prior paradigm ineffective and trivial in terms of its ability to deal with the newly raised issues of the disciplinary field. 

This course examines subject matter in the Business division of the social science academy, and adheres to a well established disciplinary paradigm that accentuates the "scientific method" set forth by Kuhn (1962), including the process of reshaping thought through paradigmatic shifts or revolutions. But remember, these paradigms are all human constructs. Holmes (1992) argued that true disciplinary study commences only after clear philosophical foundations have been laid. This then requires a clear understanding of epistemological issues. Doyerweerd (1955) similarly proposed that disciplinary truth is based on the personal presuppositions of the individual researchers. All philosophy is constructed from some sort of perspective. The study of Business either begins: 1) ex nihilo, and assumes that disciplinary truth exists independently and is waiting to be discovered, or 2) from a prevailing philosophy and assumes that disciplinary truth exists conditionally. Walsh and Middleton (1984) rightfully argued that scholarship is not autonomous, but is based on philosophical presupposition(s). Hasker (1992) contends that education is ineffective without a framework of common assumptions within which to structure and motivate inquiry within the curriculum. 

Our study of Business abandons the conjunctive model of two separate spheres, and instead requires a foundational world view as the basis by which to define disciplinary knowledge. This is not a mutual coexistence between the Business academy and one's foundational philosophy. Instead it will be, as Holmes (1987) coined the term, a "perspectival" mode, where the scientific method functions as an extension of individual perspective. Heie (1992) agrees that this is legitimate faith/learning integration based on value judgments, the acquisition of knowledge, and assertion, as discussed earlier. 

First, value judgments are foundational to true academic inquiry. Faith is not a private matter separated from secular research. Second, scholars must decide whether the knower and the known are somehow related. And third, assertion recognizes that freedom and creativity are essential to the pursuit of truth. Numerous questions then surface in response to these three points. Concerning axiology, researchers must ask, "To what values am I committed?" and "What are the underlying values of my discipline?" Concerning the acquisition of knowledge, questions should address, "Is disciplinary truth eternal and then discovered through my research?" or "Does my inquiry create disciplinary truth?" And then finally, concerning assertion, the academy must ask, "Does my research freedom have any bounds . . . are there limits to my personal creativity?" The Liberal Arts curriculum fosters an active learning environment that supports the orderly initiation of dialogue and rapport among student colleagues and faculty members, and requires a passion for open ended inquiry and rigorous research. 

Only objective truth is really truth. Our knowledge of "truth" in the Business academy is extremely subjective and must be viewed as quite limited (I Corinthians 1:25; 3:19). Our study should then be clearly differentiated from the study of Business at secular institutions of higher learning. Students must, of course, still develop and demonstrate a high degree of competency with thorough disciplinary rigor; but integration enmeshed within a foundational world view will facilitate a very unique form of inquiry and scholarship. This approach will also be unique from many other Christian colleges that offer Business curricula. Perspectival integration of this discipline involves so much more than teaching this course as it would be taught at a secular institution, but starting each class with prayer. It entails much more than ethical business reviews by authors such as Laczniak (1985), Jackall (1988), or Richardson (1992). And it goes far beyond simply having a Christian professor. Buber (1965) argued that it must merge "effective" and "cognitive" aspects within and throughout the course content. And, students must nurture and exhibit a passion for learning and active inquiry. 

Wolfe and Heie (1992) proposed that theological and philosophical bases need to be laid for a common Christian conceptual framework to integrate knowledge across disciplines. Christian liberal arts colleges must be more than secular facsimiles that happen to incorporate selected Christian appendages. Many academic disciplines are distinct and intradisciplinary subject areas are often segregated to facilitate greater depth of knowledge. However, this lack of breadth can often minimize application to related subject areas, and virtually eliminate extradisciplinary application. Augsburger (1992) advocates that we emphasize the boundary of our respective disciplines, rather than the core, of our faith. If we seal our borders, we discourage interaction and cultivate a closed system. If we open our boundaries to others, we invite dialogue and interaction. 

This course will examine both the "core" and the fringe of the secular discipline and the foundational world view; and it will open the boundaries for exploration, inquiry, and new analyses. This embraces the model advocated by Heie (1992), where the professor is also a learner, a fellow traveler, a similar scholar, only with more experience. This course wants to avoid the "bifurcation of learning," where curricular scholarship merely coexists with extracurricular experience. This coexistence is characterized by students who display separate academic and faith dimensions, one for the class room and the other for their social and personal life. 

Gaede (1992) supports reading outside one's discipline on a regular basis in order to broaden one's perspective, and to take time to really reflect and be creative. It is through pondering and reflection that new and creative ideas are born. And some of these may challenge the existing paradigm of the field. The Christian liberal arts college is the best place for students of the academy to do this. What a great time in life this is to truly "think" about things, to read, to explore ideas, to be creative. Each student must approach this disciplinary material in Business from a foundational world view (perspective). Once the basis is established, the acquisition of knowledge accepts contextual parameters in which to pursue truth, and genuine inquiry ensues as a natural consequence. As junior scholars in the Business academy, do not merely master the seminal material from various course texts, and never be content with simply adding a few required reading assignments from the contemporary periodicals. Be resolved to establish your perspective and formulate your context for learning, then constantly pursue veracious inquiry. As your professor (and a more senior scholar), collaborate with me over the next sixteen weeks. Do not simply check off college catalog requirements, as if once a certain group of courses is completed, you will have automatically grown as a Christian scholar. Each sixteen-week course opens up a new window of opportunity for you to look, question, examine, challenge, research, and inquire. My pledge to you is to maintain the post of an elder student in the Business academy, to encourage you as learners, and to provide an unobstructed environment where true integration can flourish, so that you can expand your faith and learning boundaries, and truly grow personally, intellectually, and spiritually. 
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