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Introduction
On behalf of higher education leaders in America, a few of whom are here today, I bring warm greetings and best wishes.  This is my third visit to Beijing and this great university, all at the invitation of my admired friend, Dr. Danny Yu, founder of Educational Services Exchange with China.  In the mid-1980's, I was part of a delegation to discuss with Chinese educators the complex but important issues of evaluation of higher education to improve its quality.  On this visit, it is my high honor to offer some perspectives on the internationalization of higher education, a trend that is well underway on thousands of campuses worldwide and one in which all of us are or will be engaged in coming years.

This symposium comes at a time when Americans and people throughout the world are very interested in China.  We learn more about you through news about trade, sports and your future hosting of the Olympics, television documentaries, reports from friends who have traveled your great country, friendships with Chinese students who study on our campuses, and through stories about the increasing partnerships between Chinese and American universities. 

I work for an association of 156 campuses located in 19 nations, the majority of them in the United States.  As an organization created to serve those campuses, we manage semester long international experiences for interested students in China (mainly at Xiamen University), Russia, Egypt, Costa Rica and the United Kingdom. Beyond those programs, my board of directors has placed a priority on helping our campuses become more international.  

I will summarize the American experience in the internationalization of higher learning and offer some concepts others have found helpful in thinking about this theme.  Two addenda provide good summaries of other publications which I felt important to include with this paper.  My earnest desire is that our meeting will lead to a meaningful dialogue throughout China and other places.  The internationalization of higher education is sound education strategy and an important strategy to advance peace in the world. 

The Rationale for Internationalization

The world gets “smaller” each year.  CNN television and the Internet give us instantaneous communication.  Multinational corporations provide more and more goods and services that are recognizable on every continent.  The economy in one region affects the others.  Jobs move quickly from one nation to another.  Environmental and public health issues have no boundaries. Education itself is being viewed as a commodity that can be exported or imported to meet social, political and economic demands.  The old distinctions of national, domestic, foreign are blurring.  Most refer to this as the “globalization” of most 21st century societies.  One of America’s national best-selling books is Thomas L. Friedman’s The Lexus and the Olive Tree, an engaging book by a noted journalist who has won two Pulitzer Prizes.  In the forward of his new paperback edition, Mr. Friedman states: 

“...globalization is not simply a trend or a fad but is, rather, an international system. It is the system that has now replaced the old Cold War system, and, like that Cold War system, globalization has its own rules and logic that today directly or indirectly influence the politics, environment, geopolitics and economics of virtually every country in the world.”

Higher education is just becoming aware of the ramifications of this “new world.”  As in every sea change which tends to define eras of history, there are some who arrive first to explore the implications of the shift in paradigms.  Surely we would hope that educators are among those who have both the curiosity and the courage to study these major shifts and to prepare students to live and work in new environments.  Indeed, many within the academy have been promoting the “internationalization” of higher learning for several decades.  Now the topic is center stage.

The rationale that finally motivates change toward internationalization will vary by country and by institution.  Jane Knight, author of “Internationalization of Higher Education,” one of the chapters in Quality and Internationalisation in Higher Education, a book published in1999 by the Organisation for Economic Cooperation and Development, provides an excellent framework for understanding different rationales.  Higher education policies are impacted by decisions at the national, the state/province, institutional and even departmental levels.  Increasingly, the private, or business, sector creates pressures and incentives impacting the internationalization of the campus.  Knight helps us understand the interactions among all the variables in decision-making.

Knight outlines four rationales which people use at each of these decision-making levels.  They often overlap.  Briefly, they are: (1) Political rationales, often driven by a national government.  Each of us can understand those in our own experience.  (2) Economic rationales, primarily the desire to use higher education to help a nation or region compete in the globalized marketplace. (3) Academic rationale, including the desire to meet international standards of quality in teaching, research and service.  Most institutions are not yet sure which academic rationales should be applied and how they should be funded.  Cultural and social rationales, primarily the focus on the development of individual learners to improve the quality of their lives. Thinking of just these inter-locking variables begins to show us how complex this trend toward internationalization can be.  But there is more to think about. 

Different Institutional Approaches to Internationalization
Continuing to draw on Jane Knight’s ability to organize the complexity of our topic into understandable parts, she suggests four quite different approaches which universities use in developing their own strategies.  Again, any institution’s progress into internationalization might well reflect several of these:

Activity Approach.  This approach has been prevalent in America and some European nations for the last 30 years.  Student exchanges, study abroad, faculty travel and research, curriculum revisions are among the activities which are often the easiest to develop and implement.

Competency Approach.  More complicated, but also more powerful in my opinion, is the approach of developing the desired knowledge and skills we hope our graduates will take with them into our interdependent world.  All of us in higher education can see, however, the challenge of getting agreement on which competencies should get the focus, and then how to measure them to everyone’s satisfaction.  But I believe this approach fits well with the “learning outcomes” trend that is gaining credibility in the States and elsewhere.

Ethos Approach.  Many campuses want to create a climate, or ethos, within which students and faculty will pursue various common values.  This approach would be reflected in the make-up of the student body, campus artwork, music events, food services and lecture series as well as a commitment to some of the other approaches Knight outlines.  In our faith-based campuses, biblical principles of accepting, respecting and loving all of God’s creation would be a motivator for this approach.

Process Approach.  Administrators who believe the internationalization of their campuses is the primary distinctive they should promote would be attracted to this more holistic approach.  Campus goals, policies, procedures, hiring practices, budgets – every aspect of the campus would be reviewed to contribute to internationalization.  There may be only a handful of campuses in the world that operate this way.  But there will be more.

What is becoming clear is the importance for each institution to understand why it wants to become more international and what strategies will work best and how to implement them for maximum benefit.  Government policies and funding often shape those answers.  In some nations, the availability of foundation or corporate grants influence strategies.  Certainly, the priorities of campus leaders will need to include some aspect of internationalization for there to be success.

An Overview of Internationalization in America

Fortunately, a Ford Foundation grant to the American Council on Education allowed a national survey in the United States which resulted in two useful publications by the Council:  “Internationalization of U.S. Higher Education”(2000; 40 pages) and  “Report on Two National Surveys About International Education” (2001; 65 pages).  To conserve time and space for this symposium, I will try to abstract the salient points below. (Note: free electronic versions of these two reports are available through  

One “bottom line” result, as we like to say, is that “in spite of an apparent growing national interest in international education, relatively few undergraduates gain international or intercultural competence in college.”  Here are some specifics:

· Foreign language enrollments, as a percentage of total higher education enrollments, have declined over the past 40 years to a current average of less than eight percent.


· Despite wide-spread support for study abroad programs, only three percent of students have that experience during their undergraduate years.


· Broad curricular internationalization is lacking.  One study concluded that less than seven percent of all higher education students in American meet even basic standards of “global preparedness.”


· Fewer colleges require foreign language requirements for admission.  In 1995, just over 20 percent of four-year colleges and universities had such requirements.


· Language requirements for graduation are highest in the humanities, next in the social sciences, and lowest for business and education majors.  Of four-year campuses, only 17 percent have a language requirement for all their students.


· American college students consistently perform more poorly on global competency and geography surveys than do students from other developed countries.


· American campuses are more successful in attracting international students.  In 1999, international students accounted for almost 3 percent of all four-year U.S. undergraduate enrollments and 11 percent of graduate enrollments.


· The number of international scholars visiting U.S. institutions is on the rise.  In 1999, American institutions hosted more than 70,000 international scholars, of which 42 percent were from Asia.


· Federal funding for almost all postsecondary international areas has declined over the last decade.  The same is true at the state level, although there are exceptions. 


· Although data is limited, there appears to be a growing demand for workers with foreign language skills.


· The interest of high school seniors in study abroad is high, with 48% of them expressing a desire to participate.

In the second mentioned report by the American Council of Education, we see more hope for the future of the internationalization of American higher education, based on a telephone sample of the population and another telephone sample of college-bound high school students.


· Americans are well-traveled, with 55 percent of all national and 62 percent of student survey respondents reporting that they had crossed international borders at least once.

· Asked about their ability to speak a language other than English, 17 percent of the national respondents claimed a working fluency in another language and 48 percent professed to be fairly or at least somewhat proficient.

· Among students, 98 percent reported having taken a foreign language in primary or secondary school.

· Among all Americans, 90 percent believe that knowledge of international issues will be important to the professional careers of future generations.  Among students, 80 percent believe that international skills and competencies would help them work with people from different cultures and provide a competitive edge in their careers.

· More than 70 percent of the public favor required language training in college.

· Among the general public, 75 percent believed it important that students study or participate in an internship abroad at some point.  

· Among college-bound high school students, 86 percent said they planned to participate in international courses or programs and almost 50 percent expressed an interest in study abroad.

· Nearly 80 percent of public respondents remarked that the presence of international programs would positively influence the choice of college or university for them or their children.  Among the college-bound students, more than 70 percent considered it important that the institution they attend offer foreign language and international courses, study abroad programs and opportunities to interact with foreign students.

· Travel abroad had the greatest impact on how aware the general public was of international issues.

This report concluded that, increasingly, high school students will expect international training from their colleges and universities.  The general public also has high expectations in this regard.

Currently, one major contribution to internationalization of American higher education is the presence on campus of 500,000 students from other countries.  Chinese students represent almost 60,000 of those.  While the numbers are fewer, the 250,000 American students who study abroad each year, usually returning to their campuses, is another positive contributor to our slow move toward the internationalization of higher learning.  

Reflecting on the data just summarized, I find myself disappointed in the level of internationalization currently in our postsecondary systems, but very convinced that the interest of the public, the government, the corporations, the incoming students, media, religious organizations and other important stakeholders will all advance the cause of internationalization.

As I prepare to travel to Bejing to present this paper, our Congress is evaluating national policies on international students in light of the terrorists attacks in New York and Washington, DC on September 11, 2001.  My hope is that our “world war on terrorism” will increase public support for inter-cultural exchanges and study abroad. Dr. David Ward, president of our largest and most influential association of 1800 colleges and universities, the American Council on Education, said just ten days following the attacks:


“The international exchange of students and scholars enhances global


understanding - it is also in our nation's long-term strategic interests to


maintain and enhance such programs.  Education and terrorism are


incompatible.  Now would be the worst possible time to reduce the


opportunities for foreign students to study here.”

The Challenge of Change
While the rationale for internationalization seems convincing, there is a history of experience to learn from, and the motivation for more seems to be increasing, we must also be realistic in our assessment of what can happen in the short run.  The challenge? Change is difficult for the majority of people, no matter what culture they are in.

To be more international normally means more financial resources, which are always scare on any campus.  So faculty can resist moves toward internationalization for fear of losing their current budgets, or even their jobs, as it will be important to hire people who have expertise in international matters.  Changing course requirements is another area where change comes slowly. A truly international campus will need to change food options for students, the selection of guest lecturers, the selection of text books, the display of art work, and much more.  

Even the words “globalization” and “internationalization” are threatening to some.  People can fear that too much of this will lessen people’s loyalty to their own country and culture.  Or that the wealthy nations will impose their views on weaker nations.  Long-term, some officials fear that internationalization in higher education will persuade future leaders to adopt regional and global treaties that impose unwanted external controls.  So leaders can see the need, agree there are exciting opportunities, but still be anxious about moving too fast.

Language is another challenge.  While English is the world’s language of commerce today, we can not underestimate the challenge of language training, translations, and the availability of learning resources in accessible languages.  I confess that too many Americans believe that others should learn our language and, thus, not be too aggressive in promoting foreign language study.

Administrative challenges abound at each campus.  The use of financial aid for study abroad is often not available.  Required courses and tight schedules often squeeze out opportunity for travel.  The transfer of credit from unknown foreign institutions to a person’s home degree requirements often requires more information and flexibility than some campuses are willing to provide.  Faculty teaching loads, sabbatical policies, promotion criteria, library resources; all of these can be stumbling blocks to true internationalization of a campus.

Change is never easy.  Leadership is required at all levels.  We must be prepared to make incremental progress wherever there is an opportunity.

Incremental Progress Toward Internationalization 

In spite of resistance to change, we must be ready to take advantage of world, or national, or campus events, to make progress incrementally.  In America, World War II probably marked the point at which large numbers of people saw the need to be more aware of other parts of the world.  National security was a key motivator.  So our government started investing money in graduate students’ study abroad.  The Fulbright Program, alone, has assisted over 200,000 Americans to study in over 130 nations since 1942. Our government has also invested in research centers which focus on specific issues or areas of the world.  The Cold War sustained the impetus for more study of certain cultures.  All these efforts led naturally to conferences, papers, more research, visitors from universities in other countries.  Slowly, momentum built for more of the same but also for expanding opportunities to others.

Other governments are creating similar initiatives.  The UK is marketing its educational assets around the world.  Germany, France and Australia are among other nations where the national government has set goals, provided funding, and given direction to encourage local campuses.

On a particular campus, normally it is just a few faculty or administrators who begin to champion  internationalization.  Often this begins by encouraging students to study for part of their education in another land.  The 250,000 students who study abroad each year often return as the catalysts for change.  I hope more of the 500,000 foreign students on our campuses will offer to help internationalize the campus by sharing more of their culture in both curricular and extra-curricular settings.  Faculty who have studied or simply traveled abroad frequently bring more international flavor into their lectures and reading assignments.  Many small efforts lead to campus-wide change. We must be comfortable with incremental change.  And each of us can make a contribution.

Institutional Strategies for Becoming More International
While change will be incremental, I believe we must also be prepared to make the case for more systematic strategic planning.  There are many sources of knowledge and experience from which to learn.  

National governments should help provide leadership through general policies and priorities.  Many governments have already done so and provide funding for those strategies which are important to political leaders.  In every culture, the availability of outside funding promotes change!

Next, professional societies, associations of universities (of which there are several hundred in my country alone), foundations which give grant money or sponsor programs themselves, mass media, research organizations, even well-known individual scholars – all of these have a role to play.  They can often promote ideas that catch on with enough people that universities see the need to be responsive.

What about an individual campus?  Change on a campus usually requires the top leadership to show more than casual interest.  Internationalization needs to be a stated priority by the top administrative and academic leaders.  That gives permission, and often releases some funding, for deans and faculty to begin taking this issue seriously.

In America, particularly, we value the diversity of higher education.  From the founding of Harvard in 1636, we have embraced non-government campuses.  Many of them were founded to advance religion.  In the 1850's, the federal government invested in what are now major public (or government funded) universities.  Today, we have about 4,000 degree-granting institutions that are public and private; two-year and four-year; liberal arts and professional; even private profit seeking campuses.

This diversity among institutions is carried further by the wide variety of programs within any given institution.  At the campus level, any strategy must be consistent with the mission and values of the campus.  For example, in the campuses belonging to my association, there is a common faith motivation.  Since we believe that God created every human being, regardless of nationality or cultural background, each person has equal value in God’s sight.  So we are called to respect and love every person of every nation, color, language or social situation.  While we may disagree with people on certain matters, God expects us to respect them nevertheless.  This common faith gives our campuses a natural incentive to be more international.  Yet, there is great diversity in the particular strategies which our campuses might choose to be more global.

In the Chinese system of higher education, and in most nations where the central government plays the leading role in education policy, more direction will come from those leaders.  But at some level, I assume that each campus must design plans within those broader policy guidelines. In most nations, individual campuses will, for many different reasons, focus on different aspects of their internationalization strategy.  I will add at the end of this paper Addendum A, which outlines very well ten institutional strategies that should be considered in campus-wide planning.  In my own organization, the Council for Christian Colleges & Universities, we commissioned a paper which included 25 “Signs of Internationalization in a University,” which can be used as a check-list for a campus plan.  That is placed below as Addendum B. 

One good thing about higher education is that scholars like to document, compare, evaluate and publish.  We should find it easier and easier to learn from one another and discover strategies that work best in certain situations.  In our country we refer to the “band wagon effect,” meaning that as some institutions do more and more with internationalizing their campuses, others don’t want to be left behind.  They “jump on the wagon” and participate with those who started earlier.  That is what I see happening with the internationalization of higher learning in most countries.  

Some Cautions and Common Challenges
We must be realistic within our idealism.  For example, in America today there are many people who believe our campuses should move quickly to embrace more people of the Muslim faith, particularly those from the Middle East.  But the grief remains over the terrorist attacks and some people are not yet ready to give “equal time” to Muslims or Arabs.  Unfortunately, bias for our own and prejudice against others is part of the human condition.  Yet, we in higher education can recognize these obstacles while still believing that learning is a necessary ingredient to overcoming them.  Yes, it is often education that brings hope to the poor, opportunity to the disadvantaged, access to a better life for the oppressed, reasons to pursue peace.  This high purpose for education keeps us going in spite of the obstacles.

Learning from others is easier today, but it is always a challenge to translate knowledge into wisdom for our own educational practices.  There is great opportunity to waste time and money if we do not move thoughtfully. What works?  What is quality and how do we measure it?  Where are good resources and how can we access them?  This symposium is a good step in the right direction. 

Funding will always be a challenge.  We can want to do something right, but simply can not afford it.  So we need to be “making the case” to funding organizations.  Government agencies, multi-national corporations, large foundations, wealthy individuals from many nations – all of these need to hear our plans and interests and be convinced of the need to invest in strategic programs to help advance peace through learning in the 21st century.

What are your concerns?  Are there obstacles unique to your campus?   Will each of us be an obstacle or partner in progress?  None of us would be here if we didn’t want to be part of the solution, realizing it is a life-time commitment that will require many hands, hearts and minds to meet the challenge before us.

Summary
Every external indicator points to the need for higher education to become more international in its thinking, its students, its faculty and its curriculum.  This is not a singular program, but a long-term “over lay” on what a campus does.  This will require leadership at the top.  We can all start with small steps that will, almost by themselves, draw others into more expanded efforts.  Each country and each campus will be unique, but can learn much from the experience of others.  The consequences for world peace and human development are real.  And very much worth the effort.
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Addendum A
Following are sections of a report, Educating Americans for a World in Flux, 1995, used with permission by the American Council on Education, Washington, D.C.
Goals and Benefits: An Agenda for Change in International Education 
In many ways, international education in the United States has been driven by the imperatives of the cold war.  The nation's leaders need to know who its potential allies and opponents are-how they thought, what they produced, when they might act, and what might provoke them to do. "They" was a very convenient organizing principle, not only for foreign policy but also for the international dimension of higher education.  The end of the cold war undermined that principle, leaving in its place a vacuum in policy thinking for foreign affairs and international education alike.

Emerging national needs require American higher education to organize itself for competence and success in an interdependent world.  The nation must commit itself now to providing all students with the kinds of knowledge edge it once provided only a few-a powerful, deep-rooted understanding of other languages, diverse cultures, and global issues.  This kind of competence needs to be provided not as something extra in the curriculum, but as an integral part of the educational experience.

As a practical matter, what this means is that all of the nation's two-and four-year institutions of higher education must orient themselves around new goals for internationalizing education.

First, the educational experience must be infused with some degree of inter-cultural competence, including language competence.  Professional or disciplinary skills alone are no longer sufficient.  Today's graduate requires knowledge and understanding of how particular countries and geographic regions interact with the larger world-and how local culture shapes and affects this interaction.  It may once have been possible to claim to be a well-educated college graduate with little or no knowledge of inter-regional differences, similarities, and conflicts and mechanism for resolving them.  That time is long past.

Next, graduates need to an understanding of global systems.  Once, only experts needed to understand the dynamics of the international economy-or the interactions among environmental and economic systems and, for example, public health.  Today, however, these relationships are too important to be left to experts alone.  Every day, these global systems affect the quality of the nation's life as exchange rates raise and lower the price of goods and as population and public health problems transcends national boundaries.  The citizen of the global village must understand how these international systems interact with one another to shape our world.

Third, in addition to offering programs based on traditional academic disciplines, higher education must develop problem-focused programs of study that are more practical than theoretical and that are oriented around problems in the real world.  These new lines of inquiry should explicitly encourage faculty and students to explore issues from a variety of disciplinary and cultural perspectives.  The Commission's point in advancing this new goal is not to deny the importance of disciplines, but to further their development, and new dimensions to their applications, and produce graduates who are capable of thinking about a problem from many different points of view.  

Fourth, we need to make international education more democratic and universal.  For too long, international programs have been the province of specialized institutes, or of the fortunate few undergraduates able to afford the luxury of study abroad.  As important as each of these activities is, even in combination they are not sufficient to meet emerging needs.  All undergraduates need exposure to other people, language, and cultures.  This is as true for community college students as it is for those enrolled in liberal arts institutions or state colleges and universities.  Parochial and provincial outlooks are not options for today's undergraduates.

Fifth, education must become truly international, not simply European.  To judge by the total number of undergraduate degrees awarded in such languages as Chinese and Japanese, and Arabic, these ancient, powerful civilizations are perceived as unimportant.  Our institutions confer ten times as many degrees in German as in Chinese, graduate 18 times as many French speakers as Japanese speakers, and count nearly 500 graduates fluent in Spanish for every one fluent in Arabic.  Relatively few institutions devote significant resources to programs on Africa, Asia, Latin America, or the Middle East.  Surely an American campus in the 21st century should offer a richer and more diverse curriculum than was available a century ago when the world was a different place.

Finally, the Commission believes that there is a great deal to be said for applying the lessons of international education within our own borders.  The United States is among the most culturally diverse societies in the history of the world.  Despite the strains diversity brings to our society and campuses, it is one of the nation's strengths, not one of its weaknesses.  By fostering greater understanding of different cultures abroad, higher education can encourage greater cultural harmony at home.  By encouraging the learning of foreign languages, exposing students to diverse cultures, art, and music; and explaining the roots and origins of ethnic and tribal conflict, higher education can help students make connections between their families' origins, their experiences and immigrants, and their own cultural identities.  

None of these new goals will be achieved quickly or easily, but the benefits of putting them in place will far exceed the efforts required.  Among the greatest benefits:

· The United States will be stronger because its citizens will be prepared to be informed and intelligent actors in   participatory democracy.

· Business in an increasingly competitive world will be better able to expand into new international matters.

· Federal agencies will be able to hire personnel with the specialized expertise needed to conduct the nation's foreign affairs.

· State and local agencies concerned about the international dimensions of economic development will be able to find international competent staff.

· All students, whether interested in commerce and industry, literature, the health profession, sociology, engineering, or agriculture, will find an education well suited to their needs.

· Faculty member and administrators will enjoy a richer intellectual life through mastery of new languages and exposure to new cultures.

· Foreign students studying in the United States will discover that the American campus has become much more sophisticated about international affairs.

This new agenda offers many new challenges.  More important, it promises many new benefits.

The Institutional Response: An Agenda for Internationalizing Higher Education 
If this agenda for change is to develop, the Commission is convinced that every institution of higher education must commit itself to providing all of its students with in-depth knowledge and understanding of other culture, other languages, and global issues.  Then ground rules for internationalizing institutions define the task ahead.

1. Require that all graduates demonstrate competence in at least one foreign language.
The National Education Goals adopted by President Bush and the nation's governors in 1989-and subsequently endorsed by President Clinton-are likely to triple or quadruple the number of high school students who have studied one or more foreign languages for a year or more.  Colleges and universities can do a great deal to encourage foreign language competence, minimizing the need for campus language remediation, and advance the National Education Goals in one simple step: require prospective first-year students to present evidence of having studied a foreign language.

Moreover, as the Commission on International Education and the Board of Directors of the American Council on Education have previously stressed, 2 foreign language training should be considered a normal part of the higher education of every American.  At least a minimal level of functional competence should be expected for every recipient of the bachelor's degree, regardless of major.

The Commission stresses that the ability to use language and interact and work productively with people from other cultures is what institutions should focus on-not the number of courses taken or seat time.  In this regard, competence should guide language requirements, and all four language skills-speaking, listening, reading and writing-should be emphasized.

2. Encourage understanding of at least one other culture.
The Commission believes the nation and all graduates would be well served if institutions set out to provide a deep understanding of an least one other culture for every student.  It is not the Commission's intent to prescribe how intellectual competence should be developed.  There are any other ways this can be accomplished-intensive study on campus, study abroad, drawing on the experiences of foreign students on our campuses, internship with trade mission in the United States, electronic bulletin boards, or telecommunications links with institutions in other countries.  It is, however, the Commission's intention to insist that in the world of the 21st century, familiarity with other language, other cultures, other customs, and other people will be the hallmark of the genuinely well-educated person.

3. Increase understanding of global systems. 
As our knowledge of the world increases, so too does our understanding of the world.  Economic, meteorological, agricultural, and other systems interact with one another in complex and subtle ways.  The collapse of the Mexican peso affects not only the trade and foreign assistance, but also immigration and health.  The disappearance of the rain forests in Brazil would affect 

climate throughout the world, and could well lead to the extinction of possible new medicines.  Ethnic unrest and political movements in other countries can lead to acts of cross-border terrorism that threaten the lives of civilians.  If Americans are genuinely to understand the complexity and fragility of this interdependence, they must develop some minimal appreciation of how these global systems develop and relate to one another.

4. Revamp curricula to reflect the need for international understanding.
Curricula across the border-general education, disciplinary majors, and graduate and professional education-must be examined to make sure that cultural experiences and language study infuse institutional offerings.  Institutions need to: 

(1) develop strategies to help students attain the competence required,

(2) set institutional goals for developing required levels of expertise, and

(3) clearly state in course catalogue how each course (including study or work abroad) meets these requirements.

Of particular note is the need to define new levels of international competence for the 21st century professional.  What do business leaders, health care professionals, engineers, and teachers need to know about the larger world-above and beyond what every student should know and be able to do?  How can our college and universities provide them with what they need?  When should they be directed to other sources of knowledge and training?  

5. Expand study abroad and internship opportunities for all students.
Firsthand experience with other peoples, languages, and cultures is an essential complement to formal study.  The Commission is convinced that study and internship abroad are among the most valuable educational experience any student can receive.  The benefits of these experiences should be provided to many more students than is now the case - and student financial aid program should treat study abroad programs just as they treat enrollment on the home campus; it should be possible to apply financial aid to the costs of tuition, fees, and living expenses abroad.  New opportunities for experiences in other countries, or when that is not possible, in other cultures in the United States, are needed for part-time and adult student as well as for full-time students.

6. Focus on faculty development and rewards.
Commission can develop statements about internationalizing education.  Presidents and trustees can produce plans promising to transform statement into reality.  But unless faculty members are delivered in class, the statement and promises count for little.  In internationalizing education, institutional leaders should not ignore the opportunity to send a signal through the faculty development and rewards process.

Among the key actions that an institution can take are the following: Encourage faculty to develop expertise in the global dimension of their disciplines.  Encourage interdisciplinary study.  Give weight to international experience, skill and foreign language competence as criteria in hiring new faculty.  Provide faculty and staff with opportunities to develop their own international and language skills.  Include international service or study among the criteria for tenure or promotion.  Institutions have many ways to send a signal to faculty members about what is important. 

7. Examine the organizational needs of international education.
If the transformation called for in this statement is to become a reality, existing organizational structures and processes need attention. It is highly likely that most do not provide the support required for effective international education programs.  In this regard, internationalizing education requires problem-and area-oriented centers drawing on a variety of disciplines.  Do existing departmental configuration support such centers, or do they need to be reorganized?  Does the institution offer adequate support for international students and for its own students to study and work abroad?  

Are library resources adequate to support an internationalized curriculum?  

Is the institution making effective use of available technology to expand the resources available to students and faculty?

In short, institutions should be prepared to evaluate all existing efforts to determine how well these efforts advance international education - refining or restructuring those that do not produce desired results, adding new programs as needed, and setting goals and assessment mechanisms across the board.

8. Build consortia to enhance capabilities.
Institutions can encourage excellence in programs and students choice among diverse offerings by entering consortia and other cooperative efforts with neighboring institutions  or with sympathetic colleagues hundreds or thousands of miles away.  By joining forces with others, institutions can build discrete centers of excellence, and encourage specialization without diminishing student opportunity.  The Commission believes institutions should investigate cooperative arrangements in language study, study abroad, internships, distance learning, area studies, and library acquisitions and the use of technology.  Articulation agreements with secondary schools -and between two- and four-year institutions-may prove particularly beneficial, for instance in assuring that foreign language programs at the various levels allow students to build on what they have done before.

9. Cooperate with institutions in other countries.
By definition, international education is a two-year street.  The best programs in American colleges and universities almost inevitably will be those that establish partnership of one kind or another with sister institutions in other countries.  The Commission considers it important that American colleges and universities cooperate with their counterparts across the globe-in developed, developing, and newly-democratized nations.  These efforts should encourage faculty and students exchange, joint research, and broad institutional linkage so that institutions on both sides of the relationship provide and receive benefits.

10. Work with local schools and communities.
Finally, the Commission stressed that higher education's public service role requires that institution works with their local communities, states, and regions, and with local schools-to advance the agenda for change defined above.  Elementary and secondary schools should be seen as higher education's partners in this effort - for it is never too early to start learning a second language or exploring foreign culture.  Higher education also has critical burdens to bear.  Colleges and universities train the teachers employed in public schools.  Teachers training programs should include international and foreign language competence as a condition for graduation and certification.  In addition, college and universities should routinely offer seminars and forums on international issues for the community, and should work with local economic development agencies to remind community leaders and employers of the international dimension of modern work and economic development.

________________________

1 Changing Our Ways: America and the New World, Carnegie Endowment National 

Commission, Carnegie Endowment for International Peace, Washington, DC., 1992, p.85

2 What We Can't Say Can Hurt Us: A call for foreign language competence by 

the year of 2000, American Council on Education, Washington, DC, 1989 

Addendum B

Signs of Internationalization in a University 

Council for Christian Colleges & Universities, Washington, DC (www.cccu.org)
1.
The institutional culture is open to innovation and responsive to change, and the highest levels of administration are committed to the globalization of the campus culture

2.
The institution’s mission statement incorporates a clear mandate to prepare graduates for the new global realities. 

3.
The Strategic Plan outlines a plan, approved by the president and the board, to infuse global perspectives and experiences throughout the institution, and to acquire the necessary resources to do so.

4.
Community relations and outreach enable students to partner with members of adjacent communities in research and service-learning activities aimed at enhancing the local quality of life.
5.
The campus spiritual life seeks to reflect the liturgical styles, theological perspectives, and mission priorities of a diverse student body while connecting personal piety with social and ecological responsibility.

6.
Student recruitment and retention efforts bring about a diverse student body through campus-community partnerships, strategic marketing, supplemental funding, and student mentoring.

7.
Staff recruitment and retention efforts bring about a diverse staff, faculty, and administration in order to contribute a plurality of perspectives on disciplinary and administrative topics and issues.

8.
The attitudes, values and behaviors of faculty, staff, and administration reflect an understanding and sincere valuing of those experiences, perspectives, and cultural styles that have historically suffered devaluation and marginalization.

9.
Foreign students and visiting scholars participate actively and positively with students and employees, and contribute to the intellectual strength and global proficiency of the campus and local community. 

10.
Residence halls foster co-habitation and positive cultural exchange among and between diverse groups (foreign students, Euro-American students, and students of color).

11.
The campus aesthetic and culinary environment reflects the music, art, architecture, foods, and dance of the constituent groups and surrounding community.

12.
Student life supports a variety of culture-specific clubs aimed at the active sharing of experiences and perspectives in both academic and non-academic (local school, business) contexts.  
13.
Co-curricular activities connect students of diverse backgrounds in problem-based study and compassionate service within local, national, and global communities.

14.
Campus media (radio, student newspaper, chapel program) seeks to attract international and minority group participation in promoting campus-wide awareness and discussion of global events.

15.
The institution supports staff and faculty development opportunities (e.g., via 3-5 day “reality tours”, teaching/research exchanges with foreign universities) to acquire global perspectives.  

16.
The scope and depth of foreign language programs are increased to enable all students to acquire intermediate proficiency in at least one modern foreign language. 

17.
The general education program provides students opportunities to acquire the concepts, values, and skills by which they can understand the significance and impact of global issues and events, and requires that all graduates complete a global study/service term and demonstrate competence in at least one foreign language.  

18.
The academic curricula are restructured to present diverse (intercultural/international/ comparative) perspectives and theological interpretations on the most critical global issues and problems (like public health and nutrition, socio political change, migrations and refugees, international trade and balance of payment, energy and environment, urban sustainability, biotechnology, and ethnic-religious fundamentalisms).

19.
Special colloquia, workshops, and conferences support faculty and student research, presentation, and publication on those global issues that are transforming the nature, form, and prospects of God’s world.

20.
 A variety of off-campus study and service (internship) programs, both domestic and international, enable diverse student populations to explore critical global issues and to formulate biblical responses to them.   

21.
A central office of global education serves as the focal point for coordinating and facilitating international and intercultural activities on and off campus. 

22.
Opportunities for multicultural and international professional education - e.g., in business, education, social work, theology-enable students to apply profession knowledge to real cultural issues and topics.

23.
Pedagogical practices encourage teamwork, participatory experience (e.g., service-learning), problem-based investigation, social responsibility, and artistic expression. 
24.
Local, national and transnational partnerships and alliances with community organizations, universities, governments, and businesses enable disciplinary collaboration based on mutual respect and reciprocity.

25.
The career planning and placement office assists students in discerning their life vocation as “that place where their deepest joy and the world’s greatest need meet” (Frederick Buechner).
Addendum C

Selected Resources on the Internationalization of Higher Education
* Institute of International Education, 807 United Nations Plaza, New York, NY                 10017.  Offers educational exchange and training programs. There are hundreds of articles, statistics, reports on their web site: www.iie.org.

* Council on International Educational Exchange, 633 Third Avenue, 20th Floor,   New York, NY 10017.  Has two separate programs.  International Study Programs Division offers educational programs abroad for students and faculty, and publishes a journal in international educational exchange.  The Council Exchanges is a work, study, and volunteer abroad program.  Their web site is www.ciee.org.

* NAFSA: Association of International Educators, 1307 New York Ave., NW, Washington, DC 20005. A leading association in the field of international educational exchange.  Specializes in providing professional education and training at the post-secondary level.  Their web site is www.nafsa.org.

* American Council on Education, One Dupont Circle, 8th Floor, Washington, DC 20036.  They have an International Education program.  Their web site is www.ace.net.edu.
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