All students at Malone College are required to take an introductory literature course, Literature in Society, as one of their general education requirements. In addition, they are required to take one literature elective before they graduate. These courses fulfill requirements within the "Stewardship and Society" section of the general education curriculum, but students often have a difficult time understanding what the study of literature has to do with being a good steward in society. As they engage with Literature in Society, many students also have difficulty understanding not only how Christians should read and interpret what are mostly secular texts but also why they should read some of the texts they are assigned. As a new teacher for this course, I found that I struggled to determine an approach to integrating faith issues with the study of literature as well as confronting the demands of the course itself. My project was designed to help me identify a coherent way to approach reading literature as a Christian and a student-scholar.

The course is a complex web of genres (short fiction, novel, drama, and poetry) and their elements (e.g., plot, setting, character), enduring themes and issues, introductions to critical approaches (reader-response, formalist, historical, etc.), and discussion and writing opportunities, all under an umbrella of providing an understanding of how literature can give us insights into our own lives as well as the world around us. While faith issues did arise as I previously taught the course, intentionally on my part, I struggled with what I perceived as an incoherence and disunity to my approach which made me think that it was not clear to either me or especially to the students what I wanted to accomplish.

Initially, I planned to write an introductory unit to the course in which I would focus on storytelling and the power of telling stories to one another. Stories not only have value within a community or culture, but they also allow the storyteller to tell his/her story to others outside of that community. Since I believe that stories have the power to change us and that literature can speak to and elicit a response from all parts of the person (mental, spiritual, emotional, and physical), it seemed that the introduction to storytelling was also an appropriate place to introduce reading the stories of others from a faith perspective and learning how to engage with those stories that might come from outside the faith community to which the students belong. However, as I taught the course for a second time last spring semester (1997), 1 had an opportunity to think about the project as well as observe the students' reactions to a novel I introduced to the course: Frankenstein by Mary Shelley. Based on observations and experiences that semester, I realized that as well as an introductory unit, I also needed to revamp the entire course to fit my purposes.

My general goals became important. I am vitally interested in students understanding the value of literature in their fives, and I find myself teaching students who generally identify themselves as non-readers. Since all students and not just English majors must take Literature in Society, the course provides an opportunity to make my interest (and certainly a value) a goal. By focusing on storytelling, I am meeting one of the perceived interests of the students I have enrolled in my class. I sensed their interest in stories just by how I had approached the course so far and from teaching it, doing additional reading, and hearing what people at the Council's new faculty workshop last June had to say. I want students to see how literature can affect them and others, how it can help them make a connection to others who are "different," how they can connect literature to what they "know" and see around them (even using it to get them to understand movies, for example) and how it is part of God's creation. 

Generally and specifically, I deal with storytelling: why we tell stories, our own stories, others' stories and how they fit with or don't fit with our own stories, ways of telling and retelling stories, and ways of interpreting stories (and what influences those stories). I have located and used several essays included in their textbook and from other sources that allow us to explore and discuss the significance of stories in life and literature. These include "The Seductions of Storytelling" by Bill Buford (New Yorker, May 1996); "The Place of Stories" from Literature Through the Eyes of Faith by Susan V. Gallagher and Roger Lundin; "The Ethical Implications of Storytelling" by Daniel Taylor (Mars Hill Review, Fall 1995); "Language and Literature from a Pueblo Indian Perspective" by Leslie Marmon Silko (in the text). These are all integrated with the other various works, and ideas from them are specifically applied to the other texts they are reading (and also applied to their lives when possible).

Part of the redesigning of the course included choosing a different text, one that organizes the various works by thematic issues in literature. From the several that are available, I chose Reading and Writing from Literature, edited by John E. Schwiebert and published by Houghton Mifflin. We focus on the themes of families, gender and relationships, and the individual and society. In all three themes, we can also focus on the genres of poetry, short story, and drama and add essays that explore storytelling and its importance in our lives and in literature. Using various genres within the themes allows students to see the different means of expression about a subject, the variety of ways, for example, that we can examine, reflect on, come to grapple with and understand the various issues and situations that impact our lives.

Most of the poetry we read is lyric, and although the poems rarely involve a distinct narrative, students sense a story behind the poem and fill in the blanks. Storytelling as a focus for the course helps them understand why they have the desire to fill in the blanks and make their own stories about the people in the poems or attach their own stories to the poems. In turn, this helps them better understand the poems. In addition, grouping different kinds of poems together on the same day helps them see how we can examine the same theme-all poetry yet all differently expressed. Four different love poems by four different poems all read for the same day surprises them into seeing how much language influences the meaning of the poems.

There are several instances where I focus on retelling a story-how that retelling changes the story and why the retelling is different from another version. To get them thinking about storytelling, themes, and different versions of the "same" story, I have them read the German and French versions of Cinderella (and, of course, most of them have at least a vague recollection of the Disney version). Since there are distinctly differently elements to the stories which lead to major differences in theme, we are able easily to begin our discussion of storytelling and the impact of stories in our lives. Raymond Carver's compelling story "Popular Mechanics" is a retelling of I Kings 3. The couple in Carver's story has no Solomon to help them decide to whom the baby should go, and in comparing the two stories, students have much to say on twentieth-century American marriages and families and the absence of a wise person with God on his/her side to help sort out our difficulties.

In using Frankenstein, I expanded that unit to do more to examine what the novel gets us to think about and how it fits in with faith issues. We discuss how the ideas in the book and our reactions to it intersect with our faith-that is how much our faith impacted our reactions. This in turn led to an introduction to reader-response theory and cultural studies theory. I also used the 1931 Frankenstein movie as another way to explore retelling and how we humans retell stories and why we retell stories. In addition, a colleague in psychology helped me understand the perception we had of the brain in the late 1920s and early 1930s when the Boris Karloff Frankenstein movie was made. I used that to compare to the prevailing notion of tabula rasa from Mary Shelley's time. We talked about how those perceptions influenced the story told in the movie and Shelley's story and how we could use that to see differences in the retelling. During the fall semester, we talked about scientific advancements that we tend to question in a way similar to the questions we can raise about what Victor Frankenstein does and why he does it.

The course was initially redesigned for piloting during the Fall 1997 semester. The students were told at the end of the semester that they were part of an experiment, and I asked for permission to copy some of their work for including here. I saw the course as the most successful section of Literature and Society I have taught yet, but I have not yet seen the student evaluations of the course. The course is being repeated this semester with only a few revisions in the syllabus; some works were dropped and new ones added. In addition, I did some minor rearranging of the order in which works were taught, and a few assignments still need to be reassessed.

While I seem more focused and clear about my purposes in teaching this course and in my approach with the students, I also find that revising this course and thinking through issues of faith and learning in literature courses has had a profound effect on the upper level literature courses that I teach. In other words, deliberately focusing on how I can integrate faith with their learning in this one class has spilled over into all my other literature classes. This became particularly critical when I taught World Literature during the fall semester. By the time I was planning this spring's Romantic Writers and Major English Authors to 1800, consciously integrating faith and learning became automatic and easier.

Note: the attached syllabus does not include details as to what was accomplished each day in class.
Syllabus
Required Texts:
Reading and Writing from Literature, John E. Schwiebert, ed.
Frankenstein by Mary Shelley, Bedford/St. Martins edition

Recommended:
a good dictionary
a manual on English grammar and usage 

Overview:
The purpose of this course, "Literature in Society," is to increase your knowledge and awareness of literature. We will sample a wide variety of literature in 5 genres: short fiction, poetry, drama, the personal essay, and the novel. The variety of readings will help you discover what you like and dislike and why, develop your understanding of what constitutes "good" literature, and introduce you to the variety, depth, and breadth of literature. As you become familiar with the various texts we will read this semester, you will begin to understand how literature can give us insights into our own lives as well as the world around us. 

We will focus primarily on literature as storytelling and examine the purpose and power of telling stories to one another. Stories not only have value within a community or culture, but they also allow the storyteller to tell his/her story to others outside of that community. Stories have the power to change us, and literature can speak to and elicit a response from all parts of the person (mental, spiritual, emotional, and physical). We will examine ways to respond to literature, including from our various positions of faith. We will look at why we and others tell stories, how we tell stories, ways of telling and retelling stories, and ways of interpreting stories (and what influences those interpretations). We will pursue storytelling through three major themes in literature: families, gender relationships, and the individual and society. Then we will conclude with Frankenstein, a novel in which 3 individuals tell their stories.

Throughout this course, the burden of understanding the works and how and why they are important will be on you. I will be your guide as we explore literature, but do not expect me to give you all the answers or interpret the literature for you. Also, this course is reading and writing intensive. Thus, you can expect to spend at least 2-3 hours outside of class for every hour in class. You may need to reread portions or all of assigned works in order to analyze and interpret them.

You should think of this course as a discussion, not as a series of lectures. Your educated analysis and interpretation of the works are important elements in the study of literature because no story, poem or play will mean the same thing to all persons. You are, therefore, expected to participate in small group and class discussions. This includes asking questions when you are perplexed or when someone's interpretation does not agree with your own. Your approach to the course will determine how much you will learn this semester. If you bring interest and a positive attitude to the work, you will be receptive to what a particular story, poem, play, or novel is saying to you as an individual.

Collaboration:
This course is "collaborative" in nature, which means active participation and working with others is expected of everyone. We will work collaboratively each day as we discuss in small and/or large groups the readings and your writings. Each of you will be in a small group with 4 or 5 other people with whom you will discuss issues. Collaboration allows for more than one head to work on a problem and find answers to questions (two [or more] heads are better than one). It can be rewarding and challenging, and it is a valuable way to learn from a wide variety of people. It requires patience, cooperation, and tolerance. Problems rarely occur if group members agree to work together, but the key is working together and coming to class prepared. 

Attendance:
Since I believe the value of taking a literature course lies in discussing the various works, attendance is expected and required. More than three unexcused absences will be reflected in your final grade. More than six unexcused absences will result in automatic failure in the course. In addition, since this course is structured on a tight schedule, you should always be on time. Habitual tardiness will have an impact on your grade. Students arriving late will not receive extra time on tests or other assignments done in class. 

Should problems occur during the semester, be sure to contact me ahead of time, if possible, or immediately following an unexpected absence. What is excused and unexcused will be determined on an individual basis, taking the various factors into consideration. Overall, I am sympathetic to the various crises that may come your way. I would rather know you are having a problem than assume you are trying to find ways to avoid doing the work.

I expect active participation in class. You will have many opportunities to be involved in class activities and discussions on a large and small group basis. Generally, I consider late arrivers, newspaper readers, letter writers, and snoozers to be rude, not only to me but to the other students in class.

If you know ahead of time that you will miss a class for reasons such as excused extracurricular activities, please make arrangements with me to turn in your work on time; otherwise, it will be counted late.

Grading:
Your grade will be based on the following assignments (subject to change): 

Small groups: 10%
2 papers: 30% (15% each)
3 exams: 35% (10%, 10%, 15%)
Reading notebook: 25%

Assignments:
I expect you to have all assignments read on time. If you do not read the assignments, not only will your grade obviously suffer, but the class discussions and group work will be very confusing and tedious for all of us. It is difficult to catch up with the reading once you have fallen behind. 

Occasionally, I may need to change the assignments included on the syllabus. If I do, I will give ample notice. 

Paper format: Except for the reading notebook, writing assignments are to be typed and submitted on standard 8-1/2 X 11 inch white paper. Please be sure you use a printer or typewriter with quality ribbon. If you are using a computer, do not left and right justify the paper, and do not turn in papers with any "fringes" still attached. No cover sheet. No plastic folders. Please staple all pages together. Include a standard heading in the upper right comer of page one: your name, English 200-Chambers, the assignment, and the date on which you give me the material. If after you have printed your final copy you find an error, draw one line through the error and write in the change, if needed, above it.

Double-space the two major papers. Group summaries may be single-spaced. The reading notebook can be typed and/or handwritten. Guidelines for the notebook will be given out in class, but you will need some type of folder or notebook in which to organize your papers.

Late assignments: In fairness to all class members, late papers will be penalized a letter grade for each day (not class day) that they are late. Assignments are due in class and not later in the day. Papers not turned in at the beginning of class will be considered late. However, I do understand that crises happen. If you run into a problem getting a paper in on time, be sure to contact me ahead of time to make reasonable arrangements.

Plagiarism: Any student suspected of plagiarism will be dealt with appropriately. Please become familiar with the definition of plagiarism so that you know how to document and quote the work of others.

Play Attendance: Malone provides many opportunities to expand your cultural experiences through attendance at cultural/artistic productions of various kinds, and indeed, the college sees attendance at these events as part of your college educational experience. As part of this course, you are required to attend either Malone College's spring production of The Diary of Anne Frank or another play of your choice (high school, college, local production, etc.). After you attend the production of your choice, write a short (1 page or less) description and evaluation of what you attended and explain it in such a way that I will understand the uniqueness of that presentation (that is, describe it in such a way that I can tell you attended). 

Objectives:
Upon completion of this course you should be able to demonstrate the following: 

Knowledge
1. An understanding of the significance of storytelling in our lives. 

2. An understanding of the relationship of storytelling to various genres in literature. 

3. An understanding of literary devices and how they affect meaning. 

4. An understanding of the appropriate elements and traditional characteristics of each genre. 

5. An understanding of the structure and themes of literature in general. 

6. An understanding of how our beliefs and attitudes influence literature and our interpretation of it. 

Skills and abilities:
1. An ability to explain the components of a story. 

2. An ability to examine, analyze, and write about fiction, poetry, the personal essay, and drama. 

3. An ability to understand a piece of literature as a whole, noticing the relationship of parts to the entire work. 

4. An ability to deal critically with the topics, issues, and ideas that are found in a work of literature. 

5. An ability to recognize diverse interpretations of a work of literature by using various types of literary criticism. 

6. An ability to explain how your beliefs and attitudes influence your interpretation of a work of literature. 

Attitudes and values:
1. A recognition and appreciation of the influence of storytelling in our lives and the lives of others. 

2. An appreciation of literature that allows you to see how fiction, poetry, and drama teach us about ourselves, life, human nature, and our relationship with God. 

3. An awareness of imaginative literature as an expression of both the beauty and problems of the human experience. 

4. An appreciation of how initial judgments of a literary work often undergo change because of time and cultural beliefs and attitudes, including our own attitudes and beliefs. 

"The great gift is the passion for reading. It is cheap, it consoles, it distracts, it excites, it gives you knowledge of the world and experience of a kind."
--Elizabeth Hardwick, essayist
"Stories teach us how to live. We are born and raised in stories, and stories answer all the big questions in life: who am I? why am I here? what should I do?"
--Daniel Taylor in "The Ethical Implications of Storytelling"
Schedule
Note: Unless noted otherwise, all text references are to Reading and Writing from Literature.

	Jan. 12 M
	Introduction to the course.
What do we mean by storytelling? 

	Jan. 14 W
	"The Seductions of Storytelling" (handout)
"Cinderella" by Brothers Grimm and the version by Charles Perrault (handouts)
Writing due: What do you consider the most significant difference or similarity between the two stories? Why is it significant, and how does it affect the meaning of the story? This will be your first reading notebook entry. (Also think about how these two versions are similar to and different from your own version of the Cinderella story.)

	Jan. 19 M
	No class.
Attend the various Martin Luther King Jr. events on campus.

	Jan. 21 W
	Theme: Families
On short stories: pp. 133-138
"Eveline" by James Joyce, p. 253
"I Stand Here Ironing" by Tillie Olsen, p. 257

	Jan. 26 M
	On poetry: pp. 139-149
"My Papa's Waltz" by Theodore Roethke, p. 207
"My old man" by Charles Bukowski, p. 309
"Those Winter Sundays" by Robert Hayden, p. 308
"Marks" by Linda Pastan, p. 312

	Jan. 28 W
	"Sonny's Blues" by James Baldwin, p. 263
"Midterm Break" by Seamus Heany (handout)
"Sadie and Maud" by Gwendolyn Brooks, p. 308

	Feb. 2 M
	"The Place of Stories" by Roger Lundin and Susan Gallagher (handout)
"Popular Mechanics" by Raymond Carver (handout)
I Kings 3 (your Bible)
Note: "Popular Mechanics" is a retelling of I Kings 3. Think about the following: In what ways are they similar? How are they different? Why does Carver retell the story?

	Feb. 4 W 
	"Heritage" by Linda Hogan, p. 315
"Fifth Grade Autobiography" by Rita Dove, p. 316
"Lessons of the Past" by Judith Ortiz Cofer, p. 317
"Letter to His Father" by Franz Kafka, p. 320

	Feb. 9 M
	On plays: pp. 156-161 
Fences by August Wilson, p. 715

	Feb. 11 W
	Fences continued
Review for exam

	Feb. 16 M
	Exam I

	Feb. 18 W
	Theme: Gender and Relationships
"The Story of an Hour" by Kate Chopin, p. 167
"Intimacy" by Raymond Carver, p. 205
"Just the Two of Us" by Tomioka Taeko, p. 221
Reading notebook due.

	Feb. 23 M
	"A Woman on a Roof" by Doris Lessing, p. 183 
"Twenty-eight young men bathe by the shore" by Walt Whitman, p. 212 
"The Ethical Implications of Storytelling" by Daniel Taylor (handout)

	Feb. 25 W
	"Looking at Women" by Scott Russell Sanders, p. 225
"Belly Dancer" by Diane Wakoski, p. 222
"Seven Women's Blessed Assurance" by Maya Angelou, p. 436
"Phenomenal Woman" by Maya Angelou (handout)
"In an Artist's Studio" by Christina Rossetti (handout)

	March 2 M
	Trifles by Susan Glaspell, p. 235

	March 4 W
	"[A Story about Love]" by Ray Bradbury, p. 191 

	March 6 F
	Paper #1 due in my office by noon.

	[Spring break. Classes resume on March 16.]

	March 16 M
	"Oranges" by Gary Soto, p. 443
Sonnet 18 by William Shakespeare, p. 211
"Her Dilemma" by Thomas Hardy (handout)
"Song" by Christina Rossetti (handout)

	March 18 W
	Exam 2

	March 23 M
	Theme: Individual and Society
"Language and Literature from a Pueblo Indian Perspective" by Leslie Marmon Silko, p. 696
"Ballad of Birmingham" by Dudley Randall (handout)
"On the Subway" by Sharon Olds, p. 665
"The Boy Died in My Alley" by Gwendolyn Brooks, p. 659

	March 25 W
	"Neighbour Rosicky" by Edith Wharton (handout) 

	March 30 M
	"Good Country People" by Flannery O'Connor, p. 512
Reading notebook due. 

	April 1 W
	"Keep Close to Home: Class and Education" by Bell Hooks, p. 705 
"Nineteen Fifty-five" by Alice Walker, p. 528

	 
	Note: We will begin reading Frankenstein on Wednesday, April 15. You should have half of the novel completed by then and finished by the 20th. The novel is difficult reading at first because the language is almost 200 years old. Mary Shelley provides an introduction and preface beginning on p. 19; include that in your reading. Do not forget to allow for Easter weekend (April 10-12) during which you may not get much homework completed. Budget your time accordingly.

	April 6 M
	Video of August Wilson's play Piano Lesson

	April 8 W
	Wilson's play continued.

	April 13 M
	"The Secret Life of Walter Mitty" by James Thurber, p. 508
"Secretary's Chant" by Marge Piercy (handout)
"The Unknown Citizen" by W. H. Auden, p. 556
"Letters" by Cathy Appel, p. 558

	April 15 W
	Frankenstein by Mary Shelley

	April 20 M 
	Frankenstein continued

	April 22 W
	"A Reader-Response Perspective on Frankenstein by Mary Lowe-Evans, pp.215-229
"Cultural Criticism and Frankenstein" by Lee E. Heller, pp. 312-3

	April 24 F
	Paper #2 due in my office by noon.

	April 27 M
	1931 movie Frankenstein (Boris Karloff version) 

	April 29 W
	Comparison of movie to the novel
Reading notebook due

	 
	Your final exam is scheduled for Friday, May 1, 1:00-3:00.


Assignments
Reading Notebooks

25% of your grade is for something I call the reading notebook. Throughout the semester, there will be a number of writing activities which you will complete and keep in a notebook. Some of them will be done in class and some will be completed out of class. Usually you will have something to write about before coming to a class in preparation for that particular class and based on what you are to have read for that day. The purpose of the writing is to generate thoughts about and responses to the various texts we will read throughout the semester so that you will have something to contribute to the class discussion.

Frequently, I will give you questions and ideas for the responses. Other times your book may provide questions that will generate ideas and answers from you. Your responses should be at least 250 words in length (for those of you who want to know an approximate length).

Keep the writing in some kind of notebook that can be handed in to me. I will collect it three times during the semester: September 26 (a change from your syllabus), October 27, and December 5. 

Your notebook entries need not be typed unless you have handwriting that is very difficult to read. Please write neatly and clearly. Date the entry and provide the title or title of the works you are writing about. Example: 8/29/97-Response to Cinderella stories.

Occasionally, I will ask you to share your responses with the class or within your group. Sometimes I may even ask you in class to respond to another person's entry with ideas of your own. Thus, you need to come to class prepared to have someone else hear or read your ideas.

Although the writing is informal, your grade will be based on the clarity of thought and the depth of your ideas. Do you move beyond a surface answer or discussion of the question, issue, or text? For example, I will ask you to answer the following question on the short story "Eveline" by James Joyce: did Eveline do the right thing at the end? An answer that carefully develops an idea works beyond a simple yes or no and provides an explanation as to why you think as you do. It will indicate that you are thinking about the story and the decision Eveline had to make. For most of you, your answers will probably improve as the semester progresses because you will find that the more you have to write about the texts, the more you will think about all the texts. 

If you are having difficulty understanding a particular work, you may write about some of the problems you are encountering and sort through the difficulties. If problems are frequent, you may want to come in to see me to talk about the problems.

What about grammar and mechanics? Although the writing is informal, my expectation is that you do pay attention to standard American English appropriate to the college level That is, there should be a minimum amount of errors in grammar and mechanics, including spelling. Proofread your work! Carelessness will not work in your favor.

General List of Notebook Entries for Fall 1997 

	8/29
	What do you consider the most significant difference or similarity between the two Cinderella stories we read (French and German versions)? Why is it significant, and how does it affect the meaning of the story. 

	9/3
	On James Joyce's "Eveline": Did Eveline do the right thing? 

	9/5
	#3 on p. 307 for "My Papa's Waltz," "Those Winter Sundays," or "Sadie and Maud. #3: The poem offers a concise sketch of a family unit-father, mother, and child(ren). Supplementing clues in the text with your own imagination and experience of families try to describe this family-its members and their interrelationships-in as much detail as you can. Then show how your finished description is consistent with the spare details provided in the poem. 

	9/8
	From the list of 10 ideas for writing on p. 34 in your text, select one and respond to "I Stand Here Ironing." 

	9/10
	Write about the relationship between the two brothers in "Sonny's Blues." Or, is the narrator brother his brother's keeper? 

	9/12
	On Kafka's "Letter to His Father," p. 326 #1: Using information provided by the author compose brief character descriptions of Kafka and his father. a) Based on your descriptions, what are the sources of conflict between father and son? b) In what ways do, the conflicts strike you as typical of parent/child relationships, and in what ways do they seem unique to Kafka?
Or on "Heritage," p. 316 #3: Create a poem about your own heritage. Consider imitating Hogan's form by beginning each section with the words "From my [grandmother/uncle/father/mother and so on] and following with the particular legacy you have from that ancestor or relative. 

	9/15
	In class entry: How does "Popular Mechanics" retell I Kings 3? 

	9/17 & 19
	Select any two questions from the handout of questions for Fences. 

	9/29
	On "A Woman on a Roof," p. 190 (any one of #1-5). Or on "Twenty-eight young men bathe by the shore," p. 213, #2c: Write the story of the twenty-ninth bather. Who is 44 What is her past? How does she come to be standing at that window? What are the sources of her desire? 

	10/3
	In class entry: based on what Sanders says, how should we look at women? 

	10/8
	In class on the Bradbury story: what is the nature of the love between Helen and Bill? 

	10/16
	In class: write your own chant in the style of "Secretary Chant." 

	10/20
	On "The Boy Died in My Alley," p. 660, #3 or 4: Using details from the poem and inventing others as necessary, tell the story of the Boy. Who (or what) is he? Try narrating from any of a variety of points of view---the Boy's mother's or father's, a sibling's, friend's. Or tell the story of the speaker. Where does the speaker live? What is his/her life like? Or on "On the Subway," p. 666, #4: The poem captures a momentary encounter, all from the speaker's point of view. In poetry or prose, narrate the same encounter from the boy's point of view. Consider the possibility that the boy has no interest in assaulting Olds's speaker. Alternative: Narrate the encounter between the speaker and the by from the point of view of someone else aboard the subway car. 

	10/24
	In class entry: What is either Pointer or Hulga thinking at the end of their encounter? That is, what is Pointer thinking as he runs away, or what is Hulga thinking as she is stuck in the barn? 

	11/3
	In class entry: Why are the friends dissatisfied with the story in "Gooseberries"? 

	11/7
	Your choice from the handout of questions on Piano Lesson or an idea of your own. 

	11/12-19
	Two entries on the novel Frankenstein. Your choice from the handout of questions or your own ideas. 

	11/19
	In class on Frankenstein: did Walton do the right thing in letting the creature go instead of killing him as Frankenstein wanted him to do? 

	12/1-3
	In class entry on the 1931 movie Frankenstein: explain one way in which you see movie responding to the culture of the time in which it was made. 


Small Group Work

A major goal of discussing literature is a clearer, deeper understanding of what we read. Hearing the ideas of others allows us to expand, modify, and/or solidify our thoughts. In turn, speaking helps us discover what is really on our minds. While I would like everyone to feel comfortable participating in large group discussions, I also recognize that not all of us like speaking out in front of others, especially when our ideas may be tentative. 

Therefore, several times during the semester, half a class period or more will be devoted to small group discussion of a work or works. I may give you some general concerns to think about just to get you started, but the agenda and focus of the discussion is yours. Each session one of you will serve as recorder of ideas and following the class you will type up a 1-2 page summary of the discussion-not who said what, but what was said that you consider significant. The summary will be due in two class periods, and you will have enough copies to give one to me and one to each of the group members who was present during the discussion. (The recording/summarizing will be on a rotating basis, so all of you will have at least one opportunity.)

Usually the discussion will take place during the first part of class. When we regroup for the whole class session or for the next class, I will ask if anything came up for discussion that you would like the larger class to consider--questions, ideas, issues you couldn't resolve.

Since the small group work counts as part of your grade, you are probably wondering about the grading. Summaries will be marked on a 1-10 scale, along with my written comments. At the end of the semester, I will total the points and assign a grade. Everyone in your group will receive a grade for a summary if the person was in class that day. In other words, when you write a summary, the entire group present that day gets a grade for your summary . These discussions are collaborative, not competitive. I will be looking for discussions that go beyond the superficial. I also expect that as the semester progresses, your discussions will be increasingly thoughtful.

Small groups work when:

1. Everyone has read the assignment. 

2. Everyone has done some thinking about the texts and comes to class with ideas and questions. 

3. You believe that you can learn from others in class and that you don't need the instructor to give you the answers or interpret the text. 

When turning in summaries:

1. Be sure to list all the group members who were in class that day. Do not list someone who did not participate. The person writing the summary should list his/her name first or underline his/her name. 

2. Keep your summary to no more than two typed pages (single spaced). I won't read beyond two pages. (It is a summary, not a retelling of the group discussion.) 

3. Have enough copies to give to everyone in your group who was in class and to give one to me. 

Paper Number One: Literary Analysis
Now that we have read a numbers of short stories, poems, and a play, it is time to write a paper about one of them. This paper will be the kind of standard literary analysis that you may have had to do in other English classes. You may select any work we have read before the paper is due and write a clear, coherent, well-developed essay on some aspect of the work. You will. carefully develop a thesis and provide a convincing argument that includes evidence from the work you are examining.

Remember that a literary analysis seeks to enhance our understanding of a work by closely and carefully examining the complexities of a work. It moves beyond class discussion to further explain, analyze, reveal, and interpret a literary work. We peel away the layers of meaning in a text to reveal what is not always readily apparent and to increase our comprehension, appreciation, and sometimes enjoyment of a work.

The purpose of the essay is to encourage you to develop your own ideas. It does not need to be a research paper, and I do encourage you to do your own exploration of the meaning of the text. If you should consult outside sources, you must cite those sources using MLA style (as you learned in Process of Research). Failure to do so constitutes plagiarism. When you provide illustrations from the work you are analyzing, be sure to include page numbers from the text.

Here are some suggestions, but you can also come up with ideas of your own: 

1. Analyze a character from one of the stories or from Fences. In a character analysis you devise a thesis statement that reflects your conclusions about the character. For example, we discussed in class how Bono functions as a character in the play, how as Troy's sidekick, he was the one who could talk to Troy and Troy would listen, and we also discussed how he helped the reader learn about Troy and his family. You can also examine other characters such as the narrator in "Sonny's Blues" or Sonny himself. What about the mother in "I Stand Here Ironing"? What could you say about her? 

2. Examine a theme from a story or the play. We looked at many family relationships, for example. What does Fences say about families? How is good and evil portrayed in one of the "Cinderella" stories we read? What does "Popular Mechanics" say about the breakup of a family? 

3. Use one of your notebook entries as a springboard for ideas about a paper. Suppose you wrote about the father/son relationship in Kafka's letter to his father. Expand that into a full discussion of the relationship. Or, if you wrote about a significant difference between Cinderella stories, expand that into a paper that explores what the difference means and how the stories have different meaning because of the difference. Sometimes the questions for discussion at the end of a selection or the questions I hand out in class can give you ideas. 

4. Examine the spiritual elements in the Cinderella stories. What does the Grimm Brothers' version show about the relationship of human beings to a God? How does the story accomplish that? 

5. In class I asked the question, "did Eveline do the right thing?" Write a paper which explores the answer to that question. Of course, that will involve examining the various issues that come into play that lead to her "deciding" not to go with Frank. As part of the exploration, you can explore whether or not her decision is indeed a decision. 

6. Examine one of the poems we read and explain how the poet carefully creates an idea, theme, or mood based on how the poem is written. That is, look at the various aspects of poetry in the section on poetry in your text (pp: 139-149) and explain how a poem such as "My Papa's Waltz" works. You can examine imagery, speaker, metaphors, diction (language used), symbolism, etc.—all the aspects of a poem that combine to make meaning. 

7. Examine the way a story is told. Writers use different narrative techniques to develop meaning in a story. I mentioned in class that "Popular Mechanics" is an example of something called "minimalist fiction." "Me Story of an Hour," which you will read for Friday, also is minimalist fiction. Explain how either Carver or Chopin is able to accomplish so much in such a small space. Or, you could examine the point of view in one of the stories. 

How long? 3-5 pages, typed, double-spaced with reasonably-sized fonts and margins no larger than one inch. If you have questions about whether or not an idea of yours will work into a paper, be sure to ask. Successful papers have clear thesis statements, evidence from the text to support your ideas, and coherent, complete explanations of what you mean.

Some Criteria for Evaluating Papers
· A clear thesis, a central idea that is the main focus of the paper. (I can see the point you are trying to make in writing the paper.) 

· Examples and illustrations from the text, direct quotations when appropriate, to illustrate your arguments and/or answer the questions you raise. 

· Accuracy of your analysis of the text. (Did you make factual errors? Did you make supportable claims about the work?) 

· Thoroughness of your treatment of the topic. (Are important elements of the work under discussion being overlooked? Have elements of the work been given a reasonable relative weight and attention?) 

· Style 

· Originality. (Are you merely repeating the discussion we had in class or in your group, or are you coming up with new ideas of your own? You can have new ideas about what was discussed in class.) 

· Grammatical correctness, including spelling and punctuation, but especially sentence construction. 

[Also see my handout "On Grading" for more general information about what constitutes an A, B, etc. on essays.]

Paper Number Two

For your second paper you have two options. Whichever route you choose, remember that the paper is worth 15 % of your grade.

Option 1: Write a traditional literary analysis as you did for the first paper. You may choose any of the poems or stories we have read and write a clear, coherent, well-developed essay. It will have a thesis and convincing argument that includes evidence from the work or works you are examining. Length: 3-5 pages. Here are some ideas:

1. Select a group of poems that have a common issue or theme and explore that theme as it is presented in the poetry. For example, we have read poems that deal with life in the inner city. What do those poems say about city life, and how do they say it? 

2. Trifles by Susan Glaspell is a play that offers several opportunities for writing. What is a theme of the play and how does Glaspell develop that theme? In what ways does Glaspell pit the men against the women? How is setting used to convey meaning? What are the central conflicts in the play? 

3. Examine the essay "The Ethical Implications of Storytelling," and select an idea which struck you as particularly significant to the reading and study of literature. Then examine that idea by using texts which we have read this semester to argue Taylor's and your point. (You could also do this with other essays we have read.) 

4. Select a short story that particularly interested you and write a paper about some significant aspect of the story-theme, setting, character development, structure of the story, point of view. For example, how does the structure of "The Secret Life of Walter Mitty" help tell the story? That is, what is significant about how the story is written? Or, examine Helen in Bradbury's "[A Story about Love]" or the interaction of Helen and Bill. 

Option 2: Develop a creative response to one of the stories, poems, or plays. You may use any of your artistic and expressive abilities to create a response. While most of us are not particularly artistic in the "usual" sense, there are creative responses we could do within the confines of our abilities-creating a video, writing a song, making a piece of sculpture, writing your own poetry in particular response to a poem or poet (a sonnet in response to a sonnet, for example). This option you must have approved by me before proceeding!! In addition to the creative endeavor, you must also include a statement of artistic intent. That is, in no more than a page, explain why you did what you did and what you wanted to accomplish.

This second option will be graded on the basis of your intention, the apparent thought you put into the project, and how well you engaged with the work you chose.

Your paper or creative response will be due on Friday, November 21. 

