RACIAL ISSUES IN THE CCCU FACULTY
 
(Based on the 1998 Faculty Survey of the Taking Values Seriously project; 3,144 faculty surveyed)


Population: 96.4% white, 3.6% faculty of color. There is a lower percentage of faculty of color in the CCCU in 1998 than there was in the 1995 survey. Comparison to other Protestant 4-year colleges: 95.7% white, 4.3% faculty of color. All private colleges: 92.5% white, 6.5% faculty of color. The student ratio in the CCCU is 91.7% white and 8.3% students of color, while other Protestant college students are 92.3% white and other private college students are 78% white.

THERE ARE NO SIGNIFICANT DIFFERENCES BETWEEN WHITE FACULTY AND FACULTY OF COLOR ON THE FOLLOWING DIMENSIONS:

Gender

Academic Rank

Base Salary

Still want to be a college professor

Degree currently working toward

THERE ARE STATISTICALLY SIGNIFICANT DIFFERENCES BETWEEN WHITE FACULTY AND FACULTY OF COLOR ON THESE DIMENSIONS:

Marital status: 77.7% of faculty of color are married, compared to 86.8% of white faculty

Highest degree earned: 64% of faculty of color have an earned doctorate, compared to 56.7% of white faculty

Tenured: 28.8% of faculty of color are tenured, compared to 36.7% of white faculty. However, there is also a significant difference in the year hired, with 34.3% of faculty of color having been hired since 1996, compared to 24.3% of white faculty. A total of 64.7% of the faculty of color have been hired since 1991, compared to 46.7% of the white faculty.

Reasons for entering higher education:

Faculty of color are significantly more likely to have chosen a career in higher education for the following reasons:

Flexible schedule (p=.024) 
Intellectual freedom (p=.000)

Freedom to pursue interests (p=.007) 

Opportunities for research (p=.000)

Opportunities to influence social change (p=.008)

Personal Goals:
CCCU faculty of color are significantly more likely to have the following as their personal goals:

To become an authority in one’s field (p=.008) 

To influence the political structure (p=.003)

To influence social values (p=.019) 

To be very well-off financially (p=.019)

To help others in difficulty (p=.000) 

To help promote racial understanding (p=.000)

To obtain recognition from colleagues (p=.008)

Population: 96.4% white, 3.6% faculty of color. There is a lower percentage of faculty of color in the CCCU in 1998 than there was in the 1995 survey. Comparison to other Protestant 4-year colleges: 95.7% white, 4.3% faculty of color. All private colleges: 92.5% white, 6.5% faculty of color. The student ratio in the CCCU is 91.7% white and 8.3% students of color, while other Protestant college students are 92.3% white and other private college students are 78% white.

Teaching and Research:
CCCU faculty of color are more interested in research than are their white counterparts. While white faculty tend to be oriented toward teaching (many of them heavily so), faculty of color are slightly less interested in teaching, preferring a combination of interests in teaching and research. Faculty of color are significantly more likely to collaborate with others in their research (p=.03), they spend more hours per week in scholarly activities and research (p=.001), and do more research and writing on race and ethnicity (p=.000). In terms of teaching style, there are a number of differences between white faculty and faculty of color, as noted below:

 

CCCU faculty of color are significantly more likely than white faculty to give quizzes (p=.011), 

and to require weekly essay assignments (p=.009), 

student presentations (p=.000), 

term or research papers (p=.031), 

group projects (p=.008),

readings on racial/ethnic issues (p=.000), 

readings on women/gender issues (p=.000), 

and student-developed activities (p=.025). 

They are also more likely to use teaching assistants in their courses (p=.014). There are no racialdifferences in the types of exams given, how faculty grade, or whether or not they utilize cooperative or experiential learning, class discussions, lecturing, independent projects, or technology-assisted learning.

The goals for students expressed by CCCU faculty of color are significantly different than those expressed by white faculty on three variables out of 13. Faculty of color are more likely to state as their goals for students to prepare them for graduate education (p=.005), to enhance their out-of-class experience (p=.009), and to enhance their knowledge of race/ethnic groups (p=.000).

 

Time: CCCU faculty of color spend significantly more time than white faculty do advising students (p=.017) and doing scholarly research (p=.001).

Stress: CCCU faculty of color report significantly more stress in their lives than do white faculty in the CCCU in the areas of subtle discrimination (p=.000) and faculty meetings (p=.023). They report significantly less stress than white faculty in the areas of time pressures (p=.000), lack of personal time (p=.009), and keeping up with information technology (p=.013). There are no significant racial differences in the amount of stress experienced with students, research/ publishing demands, the review/promotion process, colleagues, committee work, institutional “red tape,” teaching load, family and household issues, personal finances, or health.

Satisfaction Levels:

CCCU faculty of color are significantly less satisfied than white faculty with salary and fringe benefits (p=.026), the quality of students (p=.000), their professional relationships with other faculty (p=.005), their job security (p=.002), relationships with administration (p=.02), and in their overall job satisfaction (p=.002). There are no significant racial differences in satisfaction with the opportunity for scholarly pursuits, teaching load, working conditions, autonomy and independence, social relations with faculty, competency of colleagues, and visibility for jobs at other institutions.

Description of Current Institutional Priorities:
CCCU faculty of color are significantly less likely to view helping students understand values as an institutional priority (p=.001). Otherwise, they view their institutions’ priorities similarly to how white faculty view those priorities. What might be of concern here is that both white faculty and faculty of color perceive their institutional priorities to be fairly low in the areas of (a) hiring more minority faculty/administrators, (b) recruiting more minority students, and (c) creating a multicultural environment. These were among the lowest institutional priorities listed; the only item lower in priority was hiring more faculty “stars.” However, faculty of color significantly disagree with white faculty in their description of their institutions. Faculty of color are less likely to view their institutions as places where faculty are interested in students’ problems (p=.000), where there is opportunity to develop new ideas (p=.003), where courses include a feminist perspective (p=.01), where faculty of color are treated fairly (p=.000), where women faculty are treated fairly (p=.001), and where gay/ lesbian faculty are treated fairly (p=.008). They are more likely to describe their institutions as places where there is a lot of racial conflict (p=.000) but where faculty are rewarded for good teaching p=.001).

Values and Opinions:
CCCU faculty of color express significantly different opinions than white faculty on five of eleven variables. They are less likely to agree that Western Civilization should be the foundation of the undergraduate curriculum (p=.000), that colleges should ban extreme speakers (p=.005), and that diversity leads to underprepared students (p=.036). They are more likely to agree that tenure attracts the best to academe (p=.014) and that a diverse student body enhances education (p=.05). They are also less likely to label themselves politically conservative than white faculty do (p=.003).

